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I N T R O D U C T I O N  
  

This Multi -Tiered System of Supports (MTSS) guidance document is designed to:   

1. Assist stakeholders in understanding a Multi -Tiered System of Supports  

2. Provide an in-depth look at the essential components of an effective MTSS Model  

3. Clarify the usefulness and value of MTSS in regard to student outcomes 

4. Explain best practices for the implementation of MTSS for ALL students. 

The information in this guidance document is not intended to be a substitute for training; it is 
intended to increase understanding of the MTSS framework and the Three-Tiered Model.  For 
additional supports or training on MTSS and the Three-Tiered Model, please contact 
Intervention Services in The  Office of Elementary Education and Reading  or visit our Menu of 
Services. 
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P U R P O S E  
  

The purpose of the MTSS Guidance Document is to aid in the effective implementation of a 
three-tiered instructional model in order to support and increase academic , behavioral, and 
social emotional outcomes for ALL students. This guide addresses the complexity of multi -tiered 
decision making and identifies critical decision points within Tier I (universal or core 
instruction for all students), Tier II (supplemental instruction), and Tier III (intensive 
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S E C T I O N  1  
T h r e e  T i e r  I n s t r u c t i o n a l  M o d e l  
 

The Mississippi State Board of Education’s Policy 41.1 requires that districts and schools follow a 
three-tiered instructional m odel consisting of: 

�x Tier 1: high-quality classroom instruction,   

�x Tier 2: focused supplemental instruction, and  

�x Tier 3: specifically designed intensive intervention



 

Multi -
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S E C T I O N  3   
E s s e n t i a l  C o m p o n e n t s  D e f i n e d  

 

CO M PO NENT 1  SHARED LEADERSHIP 

 
Overvi ew  
Effective leadership is key in impacting student success.  Within MTSS, shared 
leadership allows for distribution of responsibilities and promotes shared decision 
making among a diverse group of individuals with a common vision and common 
purpose in an effort to achieve desired outcomes.  For successful implementation of 
MTSS it is critical to establish leadership teams at both district and school levels.  
The function of these teams is to ensure effective implementation throughout 
districts, schools, classrooms, and communities through a data-based problem 
solving and decision making process.  Leadership teams should hold regularly 
scheduled meetings to engage in on-going study and analysis of data in order to 
improve instruction, intervention, and assessme nt.  Other key leadership team 
responsibilities include but are not limited to:  

�x Creating an engaging and safe learning environment 

�x Improving outcomes through collaboration and communication 

�x Allocating and distributing available resources  

�x Coordinating and providing professional development  

�x Supporting fidelity and sustainability  

 

D is tric t Shared  
Lead ersh ip Team  

Sch oo l Share d  
Lead ersh ip Team  

S A M P L E  S A M P L E  

�x Team Chairperson  

�x English Learner (EL) 
Coordinator 

�x Curriculum Specialist 

�x Intervention Specialist 

�x Community Member 

�x Administrator 

�x Interventionist 

�x Counselor 

�x Teacher(s) 

�x Special Education 
Representative 

�x Parent (and student when 
appropriate) 

 



 





 

https://www.cde.state.co.us/mtss/mtss-schoolself-assessmentevaluationtool
https://www.cde.state.co.us/mtss/mtss-schoolself-assessmentevaluationtool
https://www.cde.state.co.us/mtss/mlt-selfassessment
https://www.cde.state.co.us/mtss/mlt-selfassessment
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CO M PO NENT 2  DATA-BASED PROBLEM SOLVING AND 
DECISION MAKING 

 
 

Overvi ew  
Data-based problem solving and decision making is a critical component of MTSS as it 
drives instruction and intervention.  District and school staff should collaborate to 
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F o u r Step Pro c ess  
The four step data-based problem solving and decision making process: 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

STEP 01 
D EF INE THE PROB LE M OR GOAL  
Ask, “What specifically do we want the student(s) to know and be able to do?” 
In the area of academics, the “What we expect students to know and do,” is 
driven by the Mississippi College-and Career-Readiness Standards, which 
guide instruction at each grade and relevant subject area. In the area of 
behavior, “What we expect students to know and do,
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STEP 02 
AN ALY ZE TH E PROBL EM  
This analysis phase, often referred to as problem analysis, gap analysis, or 
root cause analysis, is an essential phase. Effective analysis provides the 
foundation for the rest of the data -based decision making process. The goal of 
this analysis is to answer the questions: 

�x Why is the gap occurring?
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Once the plan has been implemented, data collection (progress monitoring at 
agreed upon intervals) and fidelity checks begin. Progress monitoring data 
should directly reflect the target deficit area . See Component 6 for more 
information on progress monitoring . 

 
STEP 04 
E VAL UAT E THE PLAN  
How has the student responded to our plan? This last step in the data-based 
decision making process requires the team to use data gathered from 
progress monitoring and other sources, as described above, to evaluate the 
effectiveness of the plan. Changes to the plan may occur as student outcomes 
are continually monitored.    

 

T H I N G S  T O  C O N S I D E R  
 

R E S O U R C E S   

o Progress monitoring should align 
with deficit area(s) as indicated 
by data. 

o Selection and implementation of 
supports should be based on 
multiple pieces of data. 

o MTSS is not a “wait to fail” model 
or a pre-referral process.  

o Instruction/intervention plans 
should be fluid and may be 
changed based on  
subsequent data reviews. 

 �� Center on Response to  
Intervention at American 
Institutes for Research: Data-
Based Decision Making 
 

�� Johns Hopkins School of 
Education: Pi
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Tier III is the most I NT ENSI VE layer of support for FEW students and consists of the 
most intensive, targeted instruction and intervention specifically designed to meet the 
individual academic and behavioral needs of students. 

Child Find is the district’s responsibility to identify, locate, and evaluate all students 
suspected of having a disability.  Students may be identified for a suspected disability 
regardless of tier or placement within the continuum of supports.  

Additional information on Tiers I -





 

https://www.pRI(ht k/Tytps://w/dkids.com077 0 R/BS<<9S/S/Type/Border/W 0>>/Border[0 0 0]/H/I/Rect[318.15 520.763 385ructPa67.396Pa660296P8rent 80/Subtype7Link/Type/Annot>><</S/URI/URI(https://www.mdek12.orged/A 30erti.p-w/d-commorg/y-engagemtyp?src=rn77 0 R/BS<8/S/S/Type/Border/W 0>>/Border[0 0 0]/H/I/Rect[318.15 520.763 3860296P89.761]/S613ctParent 87/Subtype78ink/Type/Annot>><</S/URI/URI(https://www.mdek12.orged/A 30erti.p-w/d-commorg/y-engagemtyp?src=rn77 0 R/BS<8/S/S/Type/Border/W 0>>/Border[0 0 0]/H/I/Rect[344.05 538.262 50613ctPa9.761]/S62396Parent 81/Subtype77ink/Type/Annot>><</S/URI/URI(https://www.mdek12.orged/A 30erti.p-w/d-commorg/y-engagemtyp?src=rn77 0 R/BS<8/S/S/Type/Border/W 0>>/Border[0 0 0]/H/I/Rect[344.05 549.761 4062396Pa01.765a6642ctParent 86/Subtype76ink/Type/Annot>><</S/URI/URI(http://www.dmh.ms.govhomet/)>><<helper/A 3077 0 R/BS<87S/S/Type/Border/W 0>>/Border[0 0 0]/H/I/Rect[318.15 520.763 38642ctPa 394.715 6626]5arent 85/Subtype75ink/Type/Annot>><</S/URI/URI(https://www.mdek12.orgcde.state.co.us/uip/promis><<_practAE/O_2018]</S/>513ctteTS/>51nk/teTSs/S/Type/BorB018]s
https://www.unitedway.org/
http://gradelevelreading.net/
http://gradelevelreading.net/
http://www.dmh.ms.gov/
https://msdh.ms.gov/
https://msdh.ms.gov/
https://www.mdek12.org/OAE/OEER/FamilyGuidesSpanish
https://www.mdek12.org/OAE/OEER/FamilyGuidesEnglish
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/familyguiderti.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/familyguiderti.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/familyguiderti.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OSE/Parents/parent-advocacy-groups-7-17-17.pdf
https://www.mdek12.org/EC


 

Multi -Tiered System of Supports: IM P LE ME NT AT I ON GUI DE  



https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OSI/Documents/Sharing%20What%20Works_%20Updated%201118DDM_bh_update12_10_2018.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OSI/Documents/Sharing%20What%20Works_%20Updated%201118DDM_bh_update12_10_2018.pdf
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STEP 01 
ID ENT IF Y LOCAL NEEDS  

�x Identify local needs based on improvement identification.  
�x Collect and analyze data (what are data being examined – how do the data 

connect to the reason for identification).  

 

STEP 02 
S EL ECT RELEVA NT, EVID ENC E -BASED INTERVE NT IONS  

�x What evidence-based strategies or high-quality resource materials are being 
vetted for addressing the cause of identification? 

�x How do they align with the school’s current context? 
�x Does the evidence demonstrate a positive effect on improving student 

outcomes? How do you know? 
�x How was this decision made? 

 

STEP 03 
P LAN FOR IMP LE MENT AT ION 

�x Now that the evidence-based strategies or high-quality resources have been 
selected, what does the school’s Comprehensive Support and Improvement, 
Targeted Support and Improvement , or 



 

http://ssn.airprojects.org/Synthesis_of_Evidence_Rede99 2817 5699 y73]/StructPa 9960 P86 0 R/Pg 86 0 R/Spe/OBJR>>]/Lang(EN-8r]3
https://ies.ed.gov/ncee/
https://ies.ed.gov/ncee/
https://ies.ed.gov/ncee/
https://www.edreports.org/
https://fcrr.org/projects/essa-evidence-based-interventions-school-improvement-guides
https://fcrr.org/projects/essa-evidence-based-interventions-school-improvement-guides
https://fcrr.org/projects/essa-evidence-based-interventions-school-improvement-guides
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CO M PO NENT 6  UNIVERSAL SCREENING AND PROGRESS 
MONITORING 

 
 
Overvi ew  
Universal screening is a process 

https://mtss4success.org/
https://mtss4success.org/
https://charts.intensiveintervention.org/chart/progress-monitoring
https://www.interventioncentral.org/teacher-resources/graph-maker-free-online
https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/diagnostic_assessment_guidance_screener_companion_guide_combinedaug16_v2.pdf
https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/diagnostic_assessment_guidance_screener_companion_guide_combinedaug16_v2.pdf
https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Literacy/diagnostic_assessment_guidance_screener_companion_guide_combinedaug16_v2.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/MTSS_ScreeningProcessGuide.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/MTSS_ScreeningProcessGuide.pdf
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T H I N G S  T O  C O N S I D E R  (continued) 
  

o Best practices recommendations: 

�x Tier II progress monitoring 
should be completed once 
every 2 weeks. 

�x Tier III progress monitoring 
should be completed once 
every week. 

o Establish a measurable goal before 
implementing progress monitoring.  

o Progress monitoring results should 
be graphed or charted against the 
established goal in order to 
determine student growth.  

o Progress monitoring  tool measures 
specific deficit area for which 
student is receiving intervention.  



 

https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/mtss_packet_nov19.docx
https://mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/mtss_packet_nov19.docx
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/MTSS/MTSS_Fidelity_Rubric.pdf
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/MTSS/MTSS_Fidelity_Rubric.pdf
https://www.gadoe.org/Curriculum-Instruction-and-Assessment/Special-Education-Services/Documents/MTSS/MTSS_Fidelity_Rubric.pdf
http://www.florida-rti.org/gtips/docs/self_assessment_of_mtss_(sam).pdf
http://www.florida-rti.org/gtips/docs/self_assessment_of_mtss_(sam).pdf
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S E C T I O N  5  
H i g h - Q u a l i t y  T i e r  I  C o r e  I n s t r u c t i o n  
 
 
Tier I,  high-quality , core instruction is present at all three levels of the tiered model and should  
include the adoption and use of an evidence-based curriculum that is  aligned to the Mississippi 
College- and Career-Readiness Standards (MCCRS). Tier I instruction 

https://www.mdek12.org/sites/default/files/documents/OAE/OAE/2019-access-for-all-guide.pdf
https://www.mdek12.org/sites/default/files/documents/OAE/OAE/2019-access-for-all-guide.pdf
https://www.tn.gov/education/tdoe-educator-training/access-materials.html
https://www.tn.gov/education/tdoe-educator-training/access-materials.html
https://education.ky.gov/educational/diff/Pages/default.aspx
https://education.ky.gov/educational/diff/Pages/default.aspx
https://education.ky.gov/educational/diff/Pages/default.aspx
https://www.carnegie.org/media/filer_public/b7/5f/b75fba81-16cb-422d-ab59-373a6a07eb74/ccny_report_2004_reading.pdf
https://www.carnegie.org/media/filer_public/b7/5f/b75fba81-16cb-422d-ab59-373a6a07eb74/ccny_report_2004_reading.pdf
https://www.carnegie.org/media/filer_public/b7/5f/b75fba81-16cb-422d-ab59-373a6a07eb74/ccny_report_2004_reading.pdf
https://www.carnegie.org/media/filer_public/b7/5f/b75fba81-16cb-422d-ab59-373a6a07eb74/ccny_report_2004_reading.pdf
https://www.pbis.org/school/pbis-in-the-classroom
https://www.pbis.org/school/pbis-in-the-classroom
https://www.pbis.org/school/pbis-in-the-classroom
https://www.pbis.org/school/pbis-in-the-classroom
http://www.cast.org/
http://www.cast.org/
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S E C T I O N  6  
T i e r  I I  S u p p l e m e n t a l  I n s t r u c t i o n  
 
 
Tier II (typically 10 -15% of the population) is supplemental, targeted academic and/or 
behavioral instruction that is provided in addition to the core instruction. Tier II interventions 
are designed for students who have not positively responded to Tier I efforts, instruction, and/or 
behavior management within the general classroom. It is recommended that a hearing screening 
and a vision screening take place at Tier II to rule out an underlying problem that might be 
causing lack of progress at Tier I. Within this tier of intervention support, the teacher typically 
provides additional instructional support aligned to core lessons. The interventions are carefully 
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S E C T I O N  8  
B e h a v i o r   
 
 
In MTSS, behavioral instruction and intervention is one layer provided in the continuum of 
supports for Tiers I, II, III. The Positive Behavioral Supports and Interventions (PBIS)  
framework provides guidelines and suggestions for each tier.   

Tier I includes best practices that should be school, program, and/or facility wide and included 
in every classroom. Developing school, program, or facility wide expectations, classroom/area 
rules, a reinforcement and consequence system, and a consistent office discipline referral (ODR) 
system is the beginning of implementing Tier I supports. Teaching the developed expectations 
and rules as well as classroom and area procedures is the second step in implementing Tier I 
supports. Analyzing data from ODRs and other linked data sources and sharing this data with 
staff, students, families, and the community in order to plan for and make changes as needed is 
the last step in implementing Tier I supports. The REACH MS website resource section contains 
forms, checklists, case studies, examples, etc. for Tier I implementation. 

Tier II includes best practices for those students who are not making progress with Tier I 
supports. Unsuccessful behaviors are not only those external behaviors like physical aggression 
and not following rules (i.e., running in the hallway, repeatedly out of seat) and norms/laws  
(i.e., stealing, truancy) but also includes other, less noticeable external behaviors and internal 
behaviors. These less noticeable behaviors include off-task behavior, not completing 
assignments, difficulty with peer relationships, sleeping in class, etc. Behavioral interventions  
at Tier II include an individualized reinforcement and consequence system (i.e., where  
students need fewer positive behaviors to earn reinforcement), check-in and check-out, check 
and connect, behavioral contracting, teaching of social emotional skills, organizational aides, 
and increasing executive functioning through games, breaks, etc. A targeted support plan that 
includes specific intervention recommendations is encouraged. The 



 



 

, ,
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T ier III: Int en siv e, Indiv id u al  
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S E C T I O N  10  
C h r o n i c  A b s e n t e e i s m  
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T H I N G S  T O  C O N S I D E R  
 

R E S O U R C E S   
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S E C T I O N  1 1  
D e v e l o p i n g  a n  I R P  
 

L I T E R A C Y  B A S E D  P R O M O T I O N  A C T  A N D  I N D I V I D U A L I Z E D  R E A D I N G  P L A N  
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S E C T I O N  1 2  
U t i l i z i n g  t h e  D o c u m e n t a t i o n  P a c k e t  
 
 
The MTSS Documentation Packet was created to assist districts, 
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S E C T I O N  1 4  
A d d i t i o n a l  C o n s i d e r a t i o n s   
 
E A R L Y  C H I L D H O O D  
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D Y S L E X I A  
Districts must accept dyslexia evaluations administered by a licensed psychologist, 
psychometrist, or speech language pathologist.  Students with a dyslexia diagnosis might also 
receive intervention services and/or qualify for an IEP through IDEA, however not all students 
with dyslexia will need additional supports.  Some students with dyslexia are successful when 
receiving high-quality Tier 1 instruction along with some general accommodations.   
The appropriate supports to put in place for a student with dyslexia should be determined by the 
TST utilizing data-based problem solving. 

St at e Te st in g Acco m m o d at io n s for Stu d en t s wit h Dysle xia (2017) 
Allowable accommodations for students with dyslexia include 20/23, 24, and 25 for all 
Mississippi Academic Assessment Program tests (ELA and math for grades 3-8, 5 and  
8 science, U.S. History, English II, Algebra I, and Biology I) as well as MKAS2, English 
Proficiency Test and ACT.  ACT accommodations must be approved by ACT prior  
to testing. 

A CCOM MO DAT IO NS CHA RT FOR ONLI NE AND  
PAPER -PENCI L ADMI NI ST RATI O NS   

Students with Dyslexia 
 

# Accomm oda ti on  

Mississippi 
Academic 

Assessment 
Program 

MAAP*  

Mississippi K-3 
Assessment 
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The U.S. Department of Education enforces Section 504 and additional information is 
available on their website.  

 
G I F T E D  S T U D E N T S  
The state definition of i ntellectually gifted children in 
Mississippi shall mean those children and youth who are  
found to have an exceptionally high degree of intelligence  
as documented through the identification process. Service to 
identified intellectually gifted children in grades two (2)  
through six (6) is mandated by law. In situations where a 
student is identified as gifted and also identified as a student  
in need of academic or behavioral intervention, such services 
should be provided as needed. Districts should abide by  
standards regarding required number  of minutes of gifted 
instruction  each week, per the 2013 Regulations for Gifted 
Education Programs . In the even of an extended closure,  
districts should refer to the Exended Closure Guidance to  
continue the identification of and service to gifted children.  
 

E N G L I S H  L E A R N E R S  
 
Tier I  
Implementation of  high-quality , Tier I  core instruction which utilizes best practices is 
essential to the success of our English learners. (ELs).  
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�x Degree of English language acquisition-students with lower levels of 
English proficiency will require more supports and scaffolds to support 
content area learning. 

Before implementing interventions for ELs remember to:  

�x Consult with parents, general education teacher, EL teacher and all other 
teachers who work with the student, 

�x Examine all the data (state tests, English Learner Proficiency Test (ELPT), 
universal screeners, diagnostic assessments, classroom performance, etc.)  

AND 

�x Determine the specific deficit and select an intervention that will best 
address the deficit area. 

When meeting to determine the need for intervention for ELs, team members to include 
in the initial and subsequent TST meetings should include at a minimum, the general 
education teacher, content area teacher for area of struggle, the EL teacher/coordinator, 
intervention teacher, student’s parent/guardian and an administrator.  

 
U sin g the Dat a  
While EL students may be in the lower 25th percentile of MAAP, universal screeners, 
and benchmark scores, it is essential that ELPT scores are also examined to determine 
student’s progress towards English language proficiency. For information on 
understanding these reports see the 



 

Multi -
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�x 
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T H I N G S  T O  C O N S I D E R  
o Understanding CLD aids in avoidance of 

pre-labeling a student with a learning 
disability (allowing adequate opportunities 
to learn). 

o Are data collection procedures appropriate 
for diverse groups? 

o Leadership teams should consist of 
members who are knowledgeable of  
CLD learners. 
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intervention that will best meet the students’  needs.�×�×Below are additional 
resources that can be used at home to address the identified deficiency.   

�x Hybr i d Lear ni ng:  complete assessments, including �×diagnostics,�×together 
in a one-on-one or small group setting. Students can be provided 
instruction during the face -to-face setting and then practice from 
home virtuall y. Progress monitoring may be conducted digitally with a 
virtual proctor that can sit with the student as they are completing 
the assignment or assessment.   

Whatever the learning situation, �×interventions �×and supports will continue for the 
students. Find what works for you as the interventionist and the students you are 
serving.�×Keeping in mind that while you are addressing grade level content you are also 
addressing the gaps that have been identified. �×  

�+�R�Z���F�D�Q���V�W�X�G�H�Q�W�V���E�H�Q�H�I�L�W���I�U�R�P���G�L�V�W�D�Q�F�H���O�H�D�U�Q�L�Q�J�"�×  
�x This is a time�×where�×we can make the foundation stronger for the students, 

using a blended strategy of grade appropriate work and fill in the gaps along 
the way.�×  

�x Students can connect what is�×occurring �×in interventions to what 
is�×occurring �×in the classroom 
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D I F F E R E N T I A T I N G  O N L I N E  R E S O U R C E S  F O R  A L L  S T U D E N T S  A N D   
S T U D E N T S  R E C E I V I N G  I N T E R V E N T I O N  S U P P O R T S  
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S E C T I O N  1 8  
G l o s s a r y  o f  T e r m s  
 
 
Acco m m o d at io n s  help a student overcome or work around deficits affecting their ability to 
master the curriculum. Accom m
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and/or behavioral knowledge, abilities, and dispositions in order to help educators make 
informed instructional and programmatic decisions at different times in the learnin g process. 
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D u rat io n  for the purposes of documenting response to intervention, refers to the length (number 
of minutes) of a session multiplied by the number of sessions per school year. "Sufficient 
duration" is dependent on a number of factors including the program or strategy being used, the 
age of the student, and the severity of the deficit involved. Some programs offer guidelines or 
recommendations for duration and may even limit the number sessions in which a child can 
participate, 
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S o cia l and E mo t io n al L e a rn in g  (SEL)  is the process through which children and adults 
understand and manage emotions, set and achieve positive goals, feel and show empathy for 
others, establish and maintain positive relationships, and make responsible relationships . 

Sp ecif i c Lea rn in g Di sab ili t y (SLD) is a disorder in one or more of the basic psychological 
processes involved in understanding or in using language, spoken or written, that may manifest 
itself in the imperfect ability to listen, think, speak, read, write, spell or to do mathematical 
calculations, including conditions such as perceptual disabilities, brain injury, minimal brain 
dysfunction, dyslexia, and developmental aphasia. Specific Learning Disability does not include 
learning problems that are primarily the result of visual, hearing, or motor disabilities, of 
intellectual disability, of emotional disability or of environmental, cultural differences, or 
economic disadvantage. 
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https://www.mdek12.org/sites/default/files/Offices/MDE/OA/OSA/2017-mississippi-testing-accomodations-manual_20171005.pdf
https://www.mdek12.org/sites/default/files/Offices/MDE/OA/OSA/2017-mississippi-testing-accomodations-manual_20171005.pdf
https://www.mdek12.org/sites/default/files/documents/OAE/OAE/2019-access-for-all-guide.pdf
https://www.mdek12.org/sites/default/files/documents/OAE/OAE/2019-access-for-all-guide.pdf
https://www.attendanceworks.org/
http://www.bestevidence.org/
http://gradelevelreading.net/
https://chadd.org/
https://www.cde.state.co.us/mtss/data-basedproblemsolvinganddecision-making
https://www.mdek12.org/chronicabsenteeism
https://register.gotowebinar.com/recording/8955695212455864067
https://tryingtogether.org/wp-content/uploads/2018/10/DIGITAL-PK-3-school-suspensions-and-expulsions-solutions-.pdf
https://tryingtogether.org/wp-content/uploads/2018/10/DIGITAL-PK-3-school-suspensions-and-expulsions-solutions-.pdf
https://tryingtogether.org/wp-content/uploads/2018/10/DIGITAL-PK-3-school-suspensions-and-expulsions-solutions-.pdf
https://intensiveintervention.org/intensive-intervention/diagnostic-data/example-diagnostic-tools
https://intensiveintervention.org/intensive-intervention/diagnostic-data/example-diagnostic-tools
https://mdek12.org/OAE/OEER/Dyslexia
https://www.edreports.org/
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�� Establishing Performance Goals for Intervention Students:   
https://mtss4success.org/  

�� Evidence-Based Improvement: A Guide for States to Strengthen Their Frameworks and 
Supports Aligned to the Evidence Requirements of ESSA: 
https://www.wested.org/resources/evidence -based-improvement -essa-guide-for -states/  

 
�� Evidence for ESSA: http://www.evidenceforessa.org/   

�� Family Guides to Student Success (Spanish): 
https://www.mdek12.org/OAE/OEER/FamilyGuidesSpanish  

�� Family Guides to Student Success (English): 
https://www.mdek12.org/OAE/OEER/FamilyGuidesEnglish  

�� 

https://mtss4success.org/
https://mtss4success.org/
https://www.wested.org/resources/evidence-based-improvement-essa-guide-for-states/
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�� Johns Hopkins School of Education: http ://jhussi.org/283794  

�� Kentucky Department of Education: 
https://education.ky.gov/educational/diff/Pages/default.aspx  

�� Literacy Based Promotion Act FAQ: 
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/lb
pa_faq_9.25.20.pdf  

�� Making It Happen: What Does It Take to Implement Intensive Intervention?: 
https://intensiveintervention.org/sites/default/files/Making-it-Happen_Webinar_QA.pdT 0 12 108 d
[(M)-0.92d
[(M)-0.92d
[(M)-0.92d
[(M) 108 d2.267 4 ( (s)10 (p)-3 (x)]TJ
EMC 
ET
/Span <</MCID 10 >>BDC 
BT
00n
[(M) lD)x

https://intensiveintervention.org/sites/default/files/Making-it-Happen_Webinar_QA.pdf
https://www.mathmammoth.com/complete/placement_tests.php
https://www.mdek12.org/EC
https://www.mdek12.org/OSI/EBP
http://www.dmh.ms.gov/
https://msdh.ms.gov/
https://www.mdek12.org/sites/default/files/mclp-7-16-2017_final-(1).pdf
https://www.mdek12.org/ese/ccr
https://www.mdek12.org/sites/default/files/early-warning-system-benton-final.pdf
https://www.mdek12.org/sites/default/files/early-warning-system-benton-final.pdf
https://kidscount.ssrc.msstate.edu/
https://www.mshausa.org/
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�� National Association for Gifted Children: http://www.nagc.org/  

�� National Center for Education Evaluation and Regional Assistance: 
https://ies.ed.gov/ncee/   

�� Next Generation High Schools: https://www.ed.gov/highschool   

�� Parent & Family Guide to Understanding Response to Intervention: 
http s://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OEER/Intervention/fa
milyguiderti.pdf  

�� Parent & Kids Magazine: https://www.parentsandkids.com/  

�� Parent Support Groups: 
https://www.mdek12.org/sites/default/files/Offices/MDE/OAE/OSE/Parents/parent -
advocacy-groups-7-17-17.pdf 

�� Positive Behavior Interventions and Supports OSEP Technical Assistance Center: 
https://www.pbis.org/school/pbis -in-the-classroom 

�� Preschool Curriculum Report: 
https://eclkc.ohs.acf.hhs.gov/sites/default/files/pdf/curriculum -consumer-report.pdf   

�� Problem Analysis Within an RTI Framework at Secondary School: 
http://www.rtinetwork.org/learn/rti -in-secondary-schools/problem -analysis-within -an-
rti -framework -at-a-secondary-school 

�� Progress Monitoring Charts:  https://charts.intensiveintervention.org/chart/progress-
monitoring#  

�� Promising Partnerships Practices: 
https://www.cde.state.co.us/uip/promising_practices_2018_complete_book  

�� RAND report on school leadership interventions under ESSA: 
http://www.ccssoessaguide.org/wp -content/uploads/2016/12/down_rr -1550-1_12-5-
2016.pdf  

�� Reading Next – A Vision for Action and Research in Middle and High School Literacy. A 
Report from Carnegie Corporation of New York: 
https://www.carnegie.org/media/filer_public/b7/5f/b75fba81-16cb-422d-ab59-
373a6a07eb74/ccny_report_2004_reading.pdf 

�� Results First Clearinghouse Database: http://www.pewtrusts.org/en/research -and-
analysis/issue-briefs/2014/09/results -first- clearinghouse-database  

�� Results for America: http://results4america.org/   
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�� Roadmap to Evidence Based Reform for Low Graduation Rate High Schools: 
http://new.every1graduates.org/everyone -graduates-center-roadmap-to-evidence-
based-reform -for -low-graduation- rate-high-schools/  

�� RTI and the Gifted Student: http://rtinetwork.org/professional/rti -
talks/transcript/talk /24  

�� Sample Leadership Team Self-Assessments: 

o https://www.cde.state.co.us/mtss/mtss-
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P ar t 3 Chapt er 41 
Rule 41.1 Int er v enti on  
Adoption Date: January 21, 2005 

Revision: December 20, 2018 

Effective: March 24, 2019 
 

1. The purpose of this policy is to ensure that the behavioral and academic needs of 
every student are met through an instructional model that is designed to address 
student learnin g with quality classroom instruction and opportunities for 
intervention. The Mississippi Department Education (MDE) shall require every 
school district to follow the instructional model, which consists of three (3) tiers 
of instruction:  

a. Tier 1: Quality classroom instruction based on Mississippi Curriculum  
Frameworks 

b. Tier 2: Focused supplemental instruction  

c. Tier 3: Intensive interventions specifically designed to meet the individual  
             needs of students 

2. If strategies at Tier 1 and Tier 2 are unsuccessful, students must be referred to the 
Teacher Support Team (TST). The TST is the problem-solving unit responsible for 
interventions developed at Tier 3. Each school must have a Teacher Support Team 
(TST) implemented in accordance with the process developed by the MDE. The 
chairperson of the TST shall be the school principal as the school's instructional 
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4. After a referral is made, the TST must develop and begin implementation of an 
intervention(s) within two weeks. No later than eight weeks after implementation of 
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students will be referred to the TST for interventions as specified in Response to 
Intervention guidelines developed by MDE if any of the following events  occur: 

a. Grades K-3: A student has failed one (1) grade; 

b. Grades 4-12: A student has failed two (2) grades; 

c. A student failed either of the preceding two grades and has been 
suspended or expelled for more than twenty (20) days in the current 
school year; 

d. A student scores at the lowest level on any part of the Grade 3 or 
Grade 7 statewide accountability assessment; or 

e. A student is promoted from Grade 3 to Grade 4 under a good cause 
exemption of the Literacy-Based Promotion Act. 

8. Referrals to the TST must be made within the first twenty (20) school days of a 
school year if the student meets any of the criteria a-e stated above in 
Paragraph 7. 

9. School districts must complete, at a minimum, documentation as required for all 
students in Tier 2 or Tier 3. All Tier 3 documentation must accompany the student’s 
cumulative folder upon promotion or transfer to a new  school. 

Source: Miss. Code Ann. §§ 37-177-1, et seq., (Revised 12/2018) 
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�‰ Conduct meetings for the cumulative documented review for Tier II students 
(conducted no later than eight weeks after implementation) 

�‰ Conduct TST meetings for the first documented review for Tier III students 
(conducted no later than eight weeks after implementation) 

 

�‰ Conduct documented review meetings for students receiving Tier II 
Interventions 

�‰ Compile intervention data to show student growth over the semester 

 

�‰ Conduct documented review meetings for students receiving Tier II and TST 
meetings for students receiving Tier III Interventions 

 

�‰ Conduct documented review meetings for students receiving Tier II 
Interventions 

 

�‰ Conduct documented review meetings for students receiving Tier II and TST 
meetings for students receiving Tier III 
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�‰ Conduct documented review meetings for students receiving Tier II and TST 
meetings for students receiving Tier III Interventions 

�‰ Schedule a date that will be your last day for interventions 

�‰ Compile intervention data to show student growth over the semester and 
school year 

�‰ 
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